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ABSTRACT 
THE OPINIONS OF EDUCATION PROFESSIONALS ON 
THE COMMON CORE STATE STANDARDS 
by 
Katina Henderson 
2015 
This project examined the beliefs of education professionals about the Common 
Core State Standards (CCSS). Using an internet survey comprised of21 questions, 13 of 
which were specific to beliefs about the CCSS, the project reports on the perceptions of 
between 48 and 52 education professionals as to their opinions about whether the CCSS 
will create college and/or workforce ready high school graduates. 
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CHAPTER! 
INTRODUCTION 
Assessment testing has been the norm in the educational system for quite some 
time, and such testing has been considered necessary to show students' proficiency to 
move from high school into either college or the workforce. In fact, the SAT was founded 
in 1 926, with the ACT following in 1 959 (Fletcher, 2009). The problem seems to be that 
high school students are not learning what they need to know in order to be college or 
workforce ready, and there seems to be a disconnect between what high school students 
are learning in order to pass their assessment tests and what colleges and employers 
expect transitioning high school students to know when they enter college or the 
workforce. Looking at the class of 2012 with respect to those students who participated in 
ACT testing, it is apparent that not enough students are either college or workforce ready 
to satisfy the needs of a growing society. For instance, out of four measurements deemed 
as college readiness benchmarks, only 25% of students met all four benchmarks, while 
28% met no benchmarks at all (ACT National Curriculum Survey, 201 2, p. 5). If one 
considers college and career readiness to be indicative of how well the current curricula 
are functioning in view oftest results, it begs the question as to whether the existing 
standardized assessment test results are representative of what students are actually 
learning. One of the issues appears to be that assessment testing varies from state to state, 
and sometimes even within a state, creating inconsistency in standardization. Enter 
Common Core State Standards (CCSS). "Unlike some previous standards, the Common 
Core emphasizes skill that students will truly need to be college- and career-ready" 
(Gardner & Powell, 2013,  p. 1 ). The CCSS are in the process of replacing current 
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assessments throughout the country, and they are expected to raise the level of knowledge 
and skill of graduating high school students because "The Common Core not only helps 
students acquire the skills for success in life after high school, the standards offer 
consistency in a student' s  educational journey and let employers know what to expect" 
(Gardner & Powell, 2013,  p. 50). 
There are basically two positions on the CCSS: those who believe the standards 
will help achieve higher skill levels in high school graduates, and those who believe that 
the standards are merely a more streamlined version of an outdated mode of education. 
Cavanagh (2012)  stated, "The basic goal is to set uniform, baseline expectations for what 
students across the country are expected to know in English/language arts and 
mathematics" (p. 1 4).  One of the biggest issues has been that educational standards are 
not the same from state to state, and the CCSS seek to address that by creating uniform 
standards that all students will learn. According to Gardner and Powell (201 3), "Today's 
student population is more mobile than ever, as families 'follow the jobs.' Standards 
shared across geographical lines will help students develop increasingly complex skills 
regardless of what state, school district, or classroom they are in" (p. 50). 
Teachers will also benefit from the Standards because " . . .  93% of teachers think 
that the CCSS are as good (44%) or better (49%) than what they're currently working 
with. And 76% of teachers agree that the standards will help them improve their own 
instruction and classroom practice" (Tepe, 201 4, p. 28). Furthermore, with clear 
standards, teachers will be better able to improve their instructional skills because 
"teaching with the Common Core has ratcheted up the r igor of our instruction and 
changed how we think about engaging students" (Gardner & Powell, 2013,  p. 5 1  ). Also, 
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"Regardless of the grade level or content area in which we teach and regardless of where 
we teach, we can use a common language to help students know and understand what 
they're learning" (Gardner & Powell, 201 3 ,  p. 50). With a common language and 
standardized goals for learning outcomes, the CCSS will be able to succeed where 
previous state standards have not. 
While standardization is an admirable goal, others have contended that 
"Meaningful education reform is not something you can mandate, standardize, or easily 
measure" (Brooks & Dietz, 20 1 3 ,  p. 66). Part of the problem is that standardization does 
not nurture creativity, an ability that is necessary in today's global economy. According 
to Zhao (20 1 3), "We need to shift from a paradigm that ensures that every student 
achieves the same standardized knowledge and skills, to one that enhances every 
student's individual strengths and nurtures his or her passions and interests" (p. 59). 
Further, diversity in education is in danger of disappearing altogether: 
Diversity is on the verge of extinction-diversity of curriculum, instructional 
practices, and assessment. We are moving into an era that will link Common Core 
standards with a Common Core curriculum taught by teachers who will  assess 
student learning through a slate of Common Core exams and be evaluated with a 
common rubric that uses scores on these exams as measures of teacher quality. 
(Brooks & Dietz, 201 2, p. 65) 
With this kind of compartmentalized thinking, standardization becomes a problem not 
just for students, but also for teachers. 
Teaching the CCSS may be just as difficult as learning them. Yatvin (201 3) 
stated, "As an elementary teacher and principal for most of my life, I could not imagine 
children between the ages of 5 and 1 1  responding meaningfully to the standards' 
expectations" (p. 42). It seems that in the process of creating the standards, unrealistic 
expectations were built into the standardization. Yatvin (201 3) went on to say, "Some 
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standards call on young children to behave like high school seniors, making fine 
distinctions between words or literary devices, carrying on multiple processes 
simultaneously, and expressing their understandings in precise academic language" (p. 
42-43). So it seems that the CCSS are not only unrealistic for young children, but also for 
their teachers, who must find a way to teach undeveloped minds to think beyond their 
years. 
Purpose of the Project 
The main purpose of this project is to find out what education professionals 
believe is the projected effectiveness of the Common Core State Standards with respect 
to what graduating high school students will learn under the CCSS as opposed to what 
they should know in order to enter college or the workforce with the proper level of skill. 
What are the opinions of education professionals with respect to the CCSS? Because 
there is, as of yet, no hard data as to the efficacy of the CCSS, and such data will not be 
available for some time, there is a lot of speculation among proponents and opponents of 
the CCSS, who argue vehemently for their respective sides of the issue. 
This project will survey different categories of education professionals to find out 
what education professionals believe about the CCSS. Because there seems to be such 
intense disagreement in the l iterature as to how well the standards will prepare our 
students for college and for the workforce, it is important to find out what people actually 
think about the standards to create a foundation for further study as hard data becomes 
available in the future. 
Most people will agree that there are few things more important than properly 
educating our children, so the methods we use must be scrutinized very carefully. With 
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the implementation of the CCSS, and because of the controversy that appears to surround 
the CCSS, it seems important to know what people, especially education professionals, 
are actually thinking. An anonymous survey is a good first step to finding out. With 
anonymity, people are more likely to divulge what they really think, and since the CCSS 
is such an important issue, it is vital to gather as much information as possible. 
Scope of the Project 
The scope of the project will include anonymous survey responses from a variety 
of education professionals: K - 8 school teachers and administrators, high school teachers 
and administrators, community college faculty and administrators, university faculty and 
administrators, and assessment testing professionals. The selection of subjects assures an 
assortment of responses that will allow for a practical interpretation of the data that is 
gathered. The survey is relatively short and will take only about I 0 minutes to complete. 
The survey did not include parents in its respondent group because including that 
group would have widened the scope too much for the capacity of this project. As well, 
any education professional who has worked in a professional role on the creation and/or 
implementation of the CCSS was included because such a respondent would possibly 
skew the results. 
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CHAPTER I I  
REVIEW OF RELATED LITERATURE 
With widely differing opinions as to how well the Common Core State Standards 
(CCSS) will work, it seems necessary to explore both sides of the issue. Wallender 
(2014) noted, "The title Common Core State Standards has become an atomically­
charged expression that evinces high emotions from many stakeholders" (p. 7). Those 
who are both for and against the CCSS seem stalwart in their opinions, and both sides 
present reasonable evidence for their stance. 
Proponents of the Common Core 
One challenge facing our educational system today is educational inequality. 
However, "If implemented in such a way as to enhance rather than restrict opportunity, 
testing may accelerate the trend toward the equalization of educational outcomes across 
racial groups" (Gamoran). The CCSS addresses educational inequality by promoting 
textbooks and assessments that are higher in quality by their inherent nature of 
commonality because "The aim of the Common Core initiative is not to introduce market 
mechanisms in education but to institute high-qual ity standards that promote equality of 
opportunity to learn for all students." (Schmidt & Burroughs, 201 3, p. 57). The hope 
seems to be that students moving to a different county within the same state, or even 
those who move to a different state, will receive the same instruction across topics, with 
·the same assessments, thus promoting both quality and equality in our schools. With the 
idea that the CCSS will create a higher quality of education, it is no surprise that most of 
the district superintendents surveyed in a Gallup poll, in conjunction with Education 
Week, believed that the CCSS will raise the quality of education: "About two-thirds of 
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district superintendents surveyed said they believe the CCSS will improve the quality of 
education in their communities, while 22 percent said the standards will have no effect." 
(Heitin, 2014, p. 1 4). With 88 percent either on board with the CCSS or neutral,  it seems 
that the standards will be a positive force for education. 
It appears that proponents of CCSS believe students will benefit through more 
consistent academic progress across the board, allowing students to incorporate core 
standards into their entire education, while at the same time making it possible for 
students to build on that core in whatever directions their interests take them. For 
instance, "The ELA [English Language Arts] standards assume that reading and writing 
will  not be the exclusive responsibility of English teachers, but will be taught across 
subjects." (Center for Public Education, 201 4, p. I 7). With apparent academic 
predictabi l ity, ostensibly students will have a more solid foundation from which to extend 
their knowledge once the fundamental core abilities have been internalized. The CCSS 
achieve predictabi lity and consistency, and such homogeneity will only help students to 
achieve readiness as young adults because the standards are " . . .  uniform across most 
states, curriculum materials can be aligned with those standards and then traded, shared, 
and improved by teachers, districts, and states regardless of location." (Hanson, 2013,  p. 
47). The collaborative aspect of the CCSS also bodes well for teaching cooperation to our 
students, a necessary trait for people living in a globalized community because "The rise 
of globalization also made it clear that higher standards were needed and that boundaries 
between states were becoming less important." (Rothman, 2012, p. 59). With the ability 
to achieve consistency across state lines, the CCSS will achieve a standard of educational 
equality that has never before been possible in this country. 
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Teaching the CCSS 
As "The Common Core places more challenging demands on student writing; 
meeting them will require new teaching methods" (Smith, Wilhelm, & Fredricksen, 2013,  
p. 45). However, some teachers have said that the CCSS " . . .  has made their classrooms 
more interesting and dynamic. So it would seem that the CCSS are aimed not only at 
creating more college and workforce ready high school graduates, they are also aimed at 
teaching students to think more critically about the world in which they live and what 
they are learning. Moreover, the early adopters (some states started using the standards in 
2010) are seeing positive changes: Students are more engaged in the material and are 
learning to think more deeply about what they're learning." (Duke Estroff, 2014, p. 52). 
One of the goals of the CCSS is to teach students to think strategically through the ability 
better to comprehend what they are reading. According to Harvey and Goudvis (20 1 3):  
When readers monitor and stay on top of their thinking, they can become readers 
who access comprehension strategies that best suit a variety of reading goals and 
purposes. We don't teach strategies for a strategy's sake. We don't teach kids to 
visualize so they can be the best visualizers in the room. We teach our kids to 
think strategically so they can better understand the world around them and have 
some control over it. We teach them to ask questions to delve into a text, to clarify 
confusion, to connect the new to the known to build knowledge, and to sift out the 
most important information when making decisions. (p. 433) 
One way the CCSS encourages strategic thinking is to use more informational 
texts and fewer fictional works than in the past. While some educators are not happy 
about using less fiction in the curricula, the fact is that "The CCSS includes everything 
from picture books to government documents in its suggested reading list, and these 
exemplar texts are just that - examples. Educators have complete freedom to explore 
further." (The incredible true story, 2014, pp. 33-34). Though informational texts can be 
far more engaging than a textbook, using them necessitates a new way of thinking, and 
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"the trick . .  .is for teachers and students to be thoughtful in their text selections and to 
understand that informational reading takes many different form, all of which can 
contribute to a more flexible and authentic curriculum." (The incredible true story, 2014, 
p. 34). One of the best things about the CCSS is that there is room for educators to make 
their own determinations as to how to implement the standards in their classrooms 
because "The Common Core language ultimately helps improve teaching, elevates 
student success, and encourages teachers to lead national reform through this sharing of 
ideas" (Gardner & Powell, 201 3 ,  p. 53). 
The CCSS do not tell teachers how to teach, because the standards are not 
curricula; rather, the standards define what students are supposed to know in order to be 
college and career ready when they graduate from high school.  McLaughlin (201 3) 
pointed out that "Although the Standards were developed by the Common Core, teaching 
students to meet the expectations of the CCSS has been left in the hands of the educators" 
(p. 2). Language arts move across subjects and curricula as the binding for all the 
knowledge gained and shared throughout a student's  academic life, so it is a very good 
thing that "the Common Core prompts us to take a hard look at our practice as we 
develop the deep and transferable knowledge about writing that students will need in 
college, in their careers, and in their lives as democratic citizens." (Smith, Wilhelm, & 
Fredricksen, 2013,  p. 48). 
Assessment Aspects of the CCSS 
Assessment is also part of the CCSS, and the Partnership for Assessment of 
Readiness for College and Career (PARCC) and the Smarter Balanced Assessment 
consortia are dedicated to developing " . . .  assessment systems that will embody the 
9 
Common Core State Standards, focus schools on supporting the deeper learning required 
for college and career readiness, and help U.S. students become more competitive with 
those in the highest-performing countries." (Herman & Linn, 2014, p. 34) .  Part of the 
problem in the past has been that the higher-order thinking skills being taught were not 
aligned with the content used to teach those skills. However, at this point in time, "The 
consortia are clearly after higher-order thinking skills, but unlike in days past, those skills 
are not divorced from content. Instead, the new standards and the consortia assessment of 
those standards fully integrate content with higher-order thinking." ( Herman & Linn, 
2014, p. 36). 
Both P ARRC and the Smarter Balanced Assessment Consortium have objectives 
aimed at creating assessments that are equal to the demands of the CCSS, and "because 
states are free to adopt the assessment of either consortium, or neither, there is 
competition to get the assessments right." (Chubb, 2014, p. 10). Such competition is 
likely to encourage the quality assessment that the standards demand, and even though it 
is not likely that any assessment test will be I 00% accurate, "These assessments promise 
to move away from conventional f i l l-in-the-bubble formats to provide much better 
measures of student abilities to think critically and solve problems." (Rothman, 2012, p. 
58). Furthermore, both the CCSS and the assessments that will measure student success 
are aligned to promote college readiness: 
Today's leading standardized assessments in public school education generally do 
not gauge college readiness. College admissions officers could not care less how 
students perform on current state tests. (Think about that: public schools have to 
align their curricula to assessments that are irrelevant to student success after 
graduation.) The new Common Core assessments do not make that mistake. They 
aim to align with the mission of college preparation. (Chubb, 2014, p. 11 ). 
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With respect to college readiness, it may be that the CCSS will prepare students 
for successful postsecondary education by aligning the standards with assessments that 
are actually pertinent to what colleges want incoming students to know. "Further, because 
the assessment process will  provide timely feedback to secondary school students and 
their families about the extent to which they have mastered the subjects to that point, 
higher education and K-1 2  have the opportunity to design interventions that address 
student deficiencies while students are sti l l  in middle and high school." (Jones & King, 
2012, p. 39). Once students who have been educated by the CCSS get to college, 
seemingly they will be ready to take college level freshman courses without remediation 
because "In order for the standards and assessments to have real meaning for students, 
they must connect with what will  happen to those students when they reach college. 
Course requirements and placement standards are the vehicle for that meaning." (Jones & 
King, 201 2, p. 4 1 ). 
Other Considerations 
Thus far the discussion has centered on the CCSS with respect to K-12 students, 
but the standards have farther reaching implications than that. Colleges, employers, and 
even the global community all have a vested interest in how well educated U.S. students 
are, and the CCSS aims to educate students to be competent and innovative in as many 
areas as possible because there is a world beyond school - a world that demands 
excellence and a broad working knowledge in order to compete, thus, according to Reed­
Millar (201 4) "These foundational skills and competencies lay the foundation to develop 
students with the capacity to take action to improve conditions in their local community, 
their state, the country and the world" (p. 4). 
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The Common Core and the Global Community 
According to the Asia Society Partnership for Global Learning and the Council of 
Chief State School Officers, who collaborated in a Taskforce to create a comprehensive 
definition of global competence, the short definition of global competence stands as "the 
capacity and disposition to understand and act on issues of global significance." (Reed-
Millar, 2014). How does the Common Core fit into this definition? The Taskforce 
organized the matrix of global competence into four basic categories (Reed-Millar, 
201 4):  
1 .  Globally competent students investigate the world beyond their immediate 
environment. (p. 2) 
2. Globally competent students recognize their own and others' perspectives. (p. 3) 
3 .  Globally competent students communicate their ideas effectively with diverse 
audiences. (p. 4) 
4. Globally competent students translate their ideas and findings into appropriate 
actions to improve conditions. (p. 4) 
The CCSS document covering English Language Arts stated, "As students advance 
through the grades and master the standards in reading, writing, speaking, l istening, and 
language, they are able to exhibit with increasing fullness and regularity these capacities 
of the l iterate individual." (Common Core State Standards Initiative, 2010,  p. 7). 
Following that statement is a list of descriptions (Common Core State Standards 
Initiative, 201 0) that tells what students will  be able to do when they have met the 
standards: 
I. They demonstrate independence. 
2. They build strong content knowledge. 
3 .  They respond to the varying demands of audience, task, purpose, and discipline. 
4. They comprehend as well as critique. (p. 7) 
5. They value evidence. 
6. They use technology and digital media strategically and capably. 
7.  They come to understand other perspectives and cultures. 
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Looking at these two descriptive lists, it seems easy to see how " . . .  the global competence 
matrix complements, and in many cases directly overlaps with, the expectations set forth 
for students in the Standards." (Reed-Millar, 2014).  
The Common Core and Higher Education 
It would seem that in order for the CCSS to succeed in preparing high school 
graduates, the standards should be aligned with what students will be expected to know 
when they enter college, thus providing a seamless transition into higher education. 
According to one survey, "Instructors of entry-level college courses consider the common 
standards in mathematics and English/language arts good reflections of the skills students 
must master to be successful in courses in a range of disciplines." (Gewertz C. , Higher 
Ed.: Common Core College-Ready. (Cover Story)., 201 1 ,  p. 1 1 ) .  It follows that " lf K- 12  
and higher education can work together to effectively implement the CCSS, students will 
be better prepared for college, need less remediation, and be more likely to complete a 
degree." (Jones & King, 201 2, p. 39). It seems likely that aligning the standards to entry 
level college courses will create a more cohesive educational progression for students as 
well as for teachers at all grade levels. 
When students enter college, there are certain skills they are expected to have, and 
with the CCSS in line with the expectations of entry level college courses, it is more 
likely that students will be able to perform at a reasonable academic rate. For instance, in 
a discussion on the ELA/literacy aspect of the CCSS, (Jones & King, 2012) noted that: 
College students are also expected to identify areas for research and to evaluate 
and synthesize that research, a skill that college and university faculty expect 
students to have mastered prior to matriculation. So the CCSS standards ask 
student to conduct short, focused project and in-depth research; gather relevant, 
credible information from multiple print and digital sources; produce clear and 
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coherent writing; and communicate research findings verbally, as well as in 
writing. (p. 40) 
The fact is that "Many students expect college to be like a 1 3th year of high school," 
according to Donna Ekal, the associate provost for undergraduate studies at the 
University of Texas at El  Paso. (Gewertz C. , Higher Ed.: Common Core College-Ready. 
(Cover Story). 201 1 ,  pp. 1 2- 1 3).  With the CCSS raising the criteria for what students will 
know upon graduation, that " 1 3'h year" can become far more productive than it has been 
in the past. 
The Common Core and the Workforce 
There is no doubt that an educated society will hold a higher place in the global 
economy, and Patrick McCarthy, the executive director of the ExxonMobil Foundation 
noted that, "Our principal competitors now are providing all their kids a kind and quality 
of education that they used to provide only to their elite. If we don't match their 
achievement, the propmtion of people in our society who are poor will grow very 
rapidly." (Trotter, 2014, p. 12). In an effort to promote better education in order to stay 
competitive in business, ExxonMobil was "the group behind the first national ad 
campaign in support of the Common Core." (Trotter, 2014, p. 1 2). Other business groups 
that are advocating for the CCSS include the U.S. Chamber of Commerce and the 
Business Roundtable, both of which are also launching national ad campaigns to support 
the CCSS (Trotter, 2014, p. I 0). 
While national businesses and advocacy groups are working on promoting 
support for the CCSS, state groups are also working to support the standards in their 
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home states in order to raise the level of education, and thus the level of their states' 
economies. For instance, Molnar (2014) noted: 
State chambers of commerce-which have longstanding relationships, networks, 
and well-established resources-are considered to be among the most proactive 
and highly regarded interest groups. They are defending the common core on the 
grounds that the standards are essential to business interests and the long-term 
economic viability of their states. (p. 1 0) 
At the heart of the matter is that without an educated society, business cannot thrive or 
innovate with workers who cannot engage in higher-order thinking. Cheryl Oldham, the 
vice president for education policy at the U.S. Chamber of Commerce, said, "We know 
what is not working: to have standards so low, [and] to be graduating kids that can't 
read." (Trotter, 2014, p. I 0). Oldham also remarked that "The initiative's more rigorous 
academic goals have an obvious appeal to the business community . . .  because they 
contribute to economic and workforce development." (Trotter, 2014, p. 1 1  ). 
It seems that the CCSS have grown out of a need for our society not only to be 
more educated, but also to have the ability to compete in a global arena, and to transform 
our society into the best of what it can be in this new age of instant communication. 
George Keller, in his seminal work Higher Education and the New Society proposed that 
" . . .  it seems urgent that professionals in higher education should understand and appraise 
the nature of American society's current transformation and adjust university structures 
and content in a beneficial Darwinian way." (Keller, 2008, p. 4). With all of the previous 
references, it seems that proponents of the CCSS believe the way to make such an 
adjustment is to institute the CCSS across the country; however, the opponents of the 
CCSS believe the standards are not a good answer to raising the level of education in the 
U.S. because "More than merely a 'Potemkin village' with its fa9ade of being state-led, 
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Common Core is a Trojan Horse that could forever change American education" 
(Farmer, 2014, p. 1 7).  
Opponents of the Common Core 
The United States has been one of the most innovative countries in the world, and 
in fact is rated number three for innovation in 2014,  with a population which drives that 
innovation through a high research and development intensity rank (Bloomberg Visual 
Data: Bloomberg Best (and Worst), 2014). As one of the most innovative countries in the 
world, it is not a big leap to believe that this country has been able to accomplish such an 
accolade because we have been free to pursue knowledge and advancements in the 
manner we see fit. The Common Core State Standards makes standardization the central 
concept, and according to Zhao (20 13)  U.S. education reformers " . . .  have rushed toward 
more standardization" (p. 59), which will kill creativity, because "The once unthinkable 
ethos that defines education as standardization and measures success with standardized 
test scores will soon f i l l  almost all U.S. classrooms and squeeze out any room for 
creativity" (Zhao, 201 3 ,  p. 58). According to Brooks and Dietz (20 1 2), "The initiative 
compartmentalizes thinking, privileges profit-making companies, narrows the creativity 
and professionalism of teachers, and limits meaningful student learning." (p. 65). But is 
creativity actually that important or necessary to our society? Zhao (20 1 3) contended that 
"Today, human societies have arrived at a point when creativity and entrepreneurship 
have become a necessity for almost everyone if we are to continue to prosper. Creativity 
is no longer a choice for a select few; it has become an essential quality for all." (p. 58). 
The quality of education is also at stake. According to Farmer (2014), "Rather 
than pushing all states toward high standards, Common Core is encouraging a race to the 
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mediocre middle. For example, while Mississippi's standards appear to get stronger by 
adopting Common Core, the standards in Massachusetts get weaker." (p. 19). 
Furthermore, it appears that quality cannot even be measured because the standards were 
never field tested. It seems a gamble to implement such sweeping education reform 
without having first tested its efficacy. Elliot (201 3) contended " . . .  educators aren't 
familiar enough with the standards to use them," which does not bode well for students. 
Further, " . . .  even the most vocal supporters admit they cannot guarantee the standards 
will succeed." (p. 8). The natural response to this information is to question whether 
quality of education can be obtained under these circumstances. 
Testing is also an issue with respect to the Common Core State Standards and 
" . . .  measurement experts worry that many states risk giving assessments that don't fully 
reflect their academic standards" (Gewertz C. , 2014,  p. 1 ). However, "Although the vast 
majority of states have adopted the common core, they won't all be using the same 
assessments to gauge learning tied to those assessments." (Gewertz C. , Sizing up a four­
year experiment, 2014, p. S6). As well, we have been using a high-stakes testing 
environment for our students for some time now which has not worked very well, so how 
will the assessments for the CCSS be any better? Goodwin (2014) considered, "In light of 
the uneven track record of previous test-driven reforms, wary educators might reasonably 
ask, Will better high-stakes assessments really change anything?" (p. 78). 
The Common Core and Creativity 
As our society has grown through the various societal revolutions from the 
industrial age through the knowledge age, it seems we have come to a point where we no 
longer require as many workers in job sectors such as manufacturing, while it also seems 
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that we have increased the necessity for workers in more creative fields where the ability 
to conceptualize is at a premium, because according to (Zhao, 201 3), "Sadly, as the 
demand for creative and entrepreneurial talents has increased, U.S. education has been 
put on a path that is reducing its capacity to produce creative and entrepreneurial 
citizens." (p. 58). Without people who are capable of new ideas and the creativity to 
foster innovation, the U.S. will inevitably fall behind because "Our insistence on clinging 
to a high-stakes testing culture that pursues limited notions of intelligence at the expense 
of developing the skills of innovation puts us at risk of becoming a poor nation." (Ohler, 
2013 ,  p. 43). The CCSS do not include a focus on creativity, and "Standards that don't 
address creativity fail to support the United States' reputation for creativity in the global 
community." (Ohler, 201 3, p. 46). 
Apparently there is no room for creativity in standards that are the same for 
everyone, are taught the same to everyone, and are assessed in a manner that reinforces 
that sameness because Weber (2014) contended: 
We are increasingly producing over-stressed, uninterested, uncreative, 
homogenized students who hate school and have lost their senses of self and 
wonder. Some of us might wonder ifthere isn't an ulterior motive for those who 
seek to control education and society by spitting out manipulable students who 
were never taught to think, only to pass tests. Children are more than combatants 
in a battle for technological supremacy and education is more than preparation for 
a job. We owe it to our children to educate them as whole, respected, naturally 
inquisitive, uniquely diverse, vulnerable, and precious individual and social 
human beings. (p. 46). 
While it seems to be stepping into the realm of fiction to believe that those in government 
want to control education to the extent that our school system produces students who are 
not capable of questioning authority as Weber (above) intimates, at the same time, 
producing citizens who are not capable of thinking creatively will bring the U.S. to its 
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knees in terms of innovation, thus putting us far behind in the global community, as is 
evidenced by Zhou's (20 1 3) argument that "the Common Core does not include an 
element to prepare the future generations to live in this globalized world and interact with 
people from different cultures" (http://zhaolearning.com). 
Quality of the Common Core 
While the concept of simplifying educational standards and making them easier to 
understand is worthy, the fact that the standards themselves promote less literature and 
more informational text is worrisome because, as (Shanahan, 2013) argued, "Obviously, 
there's nothing wrong with having students read true stories, but if they take the place of 
more explanatory or argumentative texts, then it vitiates the value of distinguishing 
between literary and informational text." (p. 1 2).  Literature is pait of the means by which 
students learn critical thinking skills. There is not a lot of critical thinking needed when 
digesting a how-to manual, and biographies and other true stories, while important, are 
only part of what is needed for students to learn higher level thinking skills. 
According to Robbins (20 1 3): 
The advent of the Common Core State Standards has prompted a new discussion 
about how to produce students who are "college- and career-ready." But this 
question differs from the one that governed education throughout most of our 
history. We used to ask, what should a student know to become an educated 
citizen? Education would prepare one for college or career, certainly, but, more 
broadly, for life. What vision of education are we now advancing? (p. 8) 
What vision indeed? It appears that standardization does not promote quality of 
education, so the best way to maintain a vision that is conducive to educating our citizens 
is to include " . . .  multiple criteria for judging education success, tolerance for difference 
and diversity, a broad curriculum, respect for professional autonomy, decentralized and 
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local governance, and an emphasis on the child rather than on externally prescribed and 
standardized knowledge and ski l ls." (Zhao, 20 1 3, p. 59). 
The textbooks to be used in classrooms utilizing the CCSS also are supposed to be 
aligned with the standards, and" . . .  many publishers now boast that their textbooks are 
'common-core aligned' and so can help spur the dramatic shifts in classroom instruction 
intended by the new standards for English/language arts and math" (Herold & Molnar, 
2014, p. 1 ). Unfortunately, "William Schmidt, a professor of statistics and education at 
Michigan State University, said many claims by textbook publishers that their materials 
are aligned with the Common Core State Standards are a 'sham'." (Herold & Molnar, 
2014, p. 1 3). Furthermore: 
University of Southern California professor Morgan Polikoff, meanwhile, reached 
a similar conclusion after analyzing seven 4th grade math textbooks used in 
Florida. Despite publishers' claims, the books were "only modestly aligned to the 
common core" and "systematically failed to reach the higher levels of cognitive 
demand" called for in the new standards, Mr. Polikoff said in a presentation to the 
EWA. (Herold & Molnar, 2014, p. 1 2) 
The alignment between textbooks and the standards is not the only quality issue; 
the standards themselves are often unrealistic. Some of the standards actually expect 
young children to" . . .  have a strong literary background after only two or three years of 
schooling." (Yatvin, 20 1 3 ,  p. 43). Furthermore, "Some standards are so blind to the 
diversity in American classrooms that they require children of different abilities, 
backgrounds, and native languages to manipulate linguistic forms and concepts before 
they have full control of their own home language." (Yatvin, 20 1 3, p. 43). The CCSS, in 
all its standardization, does not seem to appreciate or allow for diversity, because "By 
limiting analysis to what is presented in texts, the Standards silence insights from a 
diversity of children's knowledge" (Baker, 2014, p. 1 ). 
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Assessment and the Common Core 
While it makes a certain kind of sense to have assessment testing aligned with the 
standards being taught, some believe that the prob lem turns into one of over-al ignment 
because there is less freedom to teach what teachers feel is necessary, and teachers will 
be forced to teach only what is in the standards in order to make sure their students pass 
the tests: "'Everyone claims there's all this local control and the ability for teachers to do 
what's best for teachers,' said state Rep. Tom McMillin, a Michigan Republican who has 
led the push to eliminate the standards. 'But as long as you have the assessment tied to 
the Common Core, you are teaching to the tests."' (Elliot, 201 3, p. 8). 
High stakes testing is not a good measurement of student ability because it only 
measures the aspects of learning that are being tested, rather than considering the whole 
person and what that person knows because " . . .  although high stakes may cause test 
scores to rise on a particular assessment, those scores may not reflect true gains in student 
learning. Rather, the gains may reflect something else-arguably, how well teachers 
boosted students' test-taking abilities or narrowed instruction to the knowledge captured 
on the test." (Goodwin, 2014,  p. 79). Such testing does not give an accurate picture of 
everything a student has learned; (Weber, 2014) explained further by saying: 
Between the occurrences of poorly constructed questions and incorrect answers, 
of concerns about culture, gender, and language biases-and of the simple fact 
that some students are worse test takers than others, some to the point of 
paralyzing test anxiety-how can tests be seen as a total and accurate picture of 
either student or teacher? And yet both teachers and students are being held 
increasingly accountable for the distorted and stigmatizing outcomes, while the 
publishers of tests, test-based curricula, test preparation guides, and test 
remediation materials are raking in the incomes. (p. 44) 
With respect to the Common Core and teacher evaluations, " . . .  ce11ainly many teachers 
need parameters, direction, and resources. They do not need a kind of educational 
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cookbook. High standards are critically important, but when wdalk about standards we 
should be focusing on professional standards, not prescriptive ones." (Weber, 2014, p. 
46). With the CCSS aligned with both student assessment and teacher evaluation, there is 
not a lot of room for actual education. 
The two state consortia mainly involved in creating the tests for assessment are 
Smarter Balance and PAR CC, both of which have " . . .  scaled back some of their original 
testing plans in the face of political, economic, and technical constraints." (Gewertz C. , 
Sizing up a four-year experiment, 2014, p. S5). Because of the compromises the consortia 
have had to make in order to retain state suppo1t, "Some educators who worked on the 
assessments . . .  worry that the final tests will not be as instructionally valuable to teachers 
and students." (Gewertz C. , Sizing up a four-year experiment, 2014, p. S6). So it would 
seem that not only are the assessment tests rigidly aligned with the standards to produce 
results that only show what students have been taught with respect to the tests, but the 
tests are also not as robust as originally intended, and so are incomplete. 
Other Considerations 
While it is by no means possible to touch on the myriad of issues with respect to 
the complicated subject of the CCSS, there are a few other aspects that bear notice. First, 
cost is  an issue as "Liv Finne, director of the Washington Policy Center's education 
center, estimates the total nationwide cost of Common Core implementation at $30 
bil lion" (Eagle Forum, 2012). Next, teaching the standards is going to be just as difficult 
a change as learning via the standards, and teachers will need more support than they are 
presently receiving because "Sadly, teacher training is one of our greatest areas of 
weakness and much of the cause of the problems that are being incorrectly addressed" 
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(Weber, 2014, p. 46). Final ly, just as the proponents have pointed out the benefits of the 
CCSS to higher education, there are also problems that should be addressed because 
according to a new report from the New America Foundation, " . . .  there is little evidence 
to suggest colleges are meaningfully aligning college instruction and teacher preparation 
programs with the Common Core Standards" (Marcus, 2014). 
The Cost of the Common Core 
With the sweeping education reform that is the CCSS, there is huge cost involved 
in obtaining assessment tools, textbooks and other curricular materials, professional 
development and teacher training for teachers just graduating from college, and the 
technology that will be needed in order to implement the standards as set forth; however, 
"What is less clear, even among those who have attempted to study the overall costs of 
standards and tests, is how much of that spending they would have incurred anyway as 
part of the normal process of making costly updates or replacing resources." (Cavanagh, 
2014, p. S24). It appears that there is not a good idea as to the actual cost of 
implementing the CCSS. Cavanaugh (2014) further noted, "A number of analyses have 
sought to pin down how much states and districts will spend implementing the common 
core-while acknowledging that the collective price tag can swing by bil l ions of dollars, 
depending on the assumptions used." (p. S24). 
It would seem that accounting is not an exact science, but regardless of the 
difficulty of discerning how much money will be spent on the CCSS versus how much 
money would be spent in the course of things ifthe CCSS did not exist, " . . .  that spending 
carries tangible financial and academic costs because it reflects a decision not to devote 
money to other strategies in curriculum, testing, and teacher training that could be more 
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effective, argued Mr. Rebarber, the CEO of Accountability.Works, a Bethesda, Md.-
based nonprofit that helps states and districts with assessment issues." (Cavanagh, 2014, 
p. S24). It appears that the fact that states must adopt the CCSS in order to receive Race 
to the Top funds from the federal government may have created a race for funding that 
could have bl inded many districts as to what it really means to adopt the CCSS. 
According to Farmer (20 14), "Many states saw the Race to the Top funds as a way to pay 
for immediate education expenses and failed to see that they were signing on to 
something that would be far more expensive in the long run." (p. 18). With estimates 
ranging from " . . .  $5 billion, according to Fordham, a Washington think tank that backs 
the standards," (Cavanagh, 2014, p. S22) to about " . . .  $ 1 6  billion over seven years" also 
according to Fordham, (Farmer, 2014, p. 1 8) it is clear that the actual cost is a matter of 
interpretation rather than actual numbers. 
Teaching the Common Core 
With teacher evaluations aligned to the CCSS, it appears that teachers must learn 
a whole new way of teaching in order to teach the standards according to the manner in 
which they are supposed to be implemented. In order for that to happen, existing teachers 
must participate in professional development in order to learn the new methods the 
standards demand, but according to (Hess & McShane, 201 3), this is not going to be 
easy: 
There are real questions about whether states have the capacity to deliver the 
high-quality professional development necessary to align instruction to the 
Common Core. The Center on Education Policy's survey of state education 
officials in 20 1 3  found 37 states reporting challenges in implementing quality 
professional development and 31 states reporting challenges in providing all math 
and English languages arts teachers with state-sponsored professional 
development at all. (pp. 63-64) 
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Aligning teacher evaluations to the CCSS does not really give a good assessment 
of what teachers are doing because just like testing for students, "Mechanisms for teacher 
assessment must be creative and complex, synergistic, and human, not mechanical." 
(Weber, 2014,  p. 48). The CCSS assessment tests for both students and teachers are 
al igned with the standards, so there seems to be no room for an individualistic approach 
to either teaching or learning, and according to (Brooks & Dietz, 2012), "Leadership 
teams must establish structures for professional learning that foster progress toward ever 
more effective teaching practices emerging from understandings of learning processes." 
(p. 66). 
Higher Education and the Common Core 
Higher education is greatly affected by the CCSS because the standards are 
supposedly aligned to create c.ollege-ready students. How are teacher colleges affected? 
According to (Gewertz C. , Sizing up a four-year experiment, 2014), " . . .  some in the 
teacher education field are reluctant to embed the common core in their preparation 
programs. At the heart of such resistance is a philosophical question: Why should 
colleges of education devote themselves to preparing their students for a specific set of 
standards when they view their purpose as broader and higher than that?" (p. S6). Such a 
philosophical question as this seems to be worthy of consideration. 
Farmer (20 1 4) noted the following, which sums up the problems with the whole 
concept of the Common Core pretty well: "Joy Pullmann , an education pol icy analyst 
with the Heartland Institute, recently addressed Common Core's misguided focus at a 
hearing in Wisconsin on Common Core Standards: 
In a self-governing nation we need citizens who can govern themselves. The 
ability to support oneself with meaningful work is an important part, but only a 
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part, of self-government. When a nation expands workforce training, so that it 
crowds out the other things that rightly belong in education, we end up turning out 
neither good workers nor good citizens. 
The ancients knew that in order for men to be truly free, they must have a l iberal 
education that includes study of literature and history, mathematics and science, 
music and ait. Yes, man is made for work, but he is also made for so much 
more .. . . Education should be about the highest things. We should study these 
things - stars, plant cells, square roots, Shakespeare's Hamlet, Mozart's Requiem, 
Lincoln's Geltysburg Address - not simply because they will get us into the right 
college or a particular line of work; rather, we study these noble things because 
they can tel l us who we are, why we are here, and what our relationship is to each 
other as human beings and to the physical world that surrounds us." (p. 2 1 )  
Education serves a higher purpose for the whole of society, not just a chosen few, and 
those who oppose the CCSS appear to feel strongly that instituting these standards will be 
bad not only for education, but also for society. If "Education should be about the highest 
things" (Farmer, 2014, p. 2 1  ), it seems that opponents of the CCSS believe that the 
standards will not live up to such an ideal. 
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CHAPTER 3 
PROCEDURES 
This chapter explains the procedures used in completing the project and describes 
the survey instrument. It should be noted from the beginning that this is a descriptive 
study that is completely subjective due to its nature of seeking opinions rather than trying 
to answer a particular question or to hypothesize about a particular outcome. Because 
there is not yet much hard data with respect to Common Core State Standards, the hope is 
that the results of the survey for this project rriay provide questions for further study as 
the CCSS goes forward. The results here, however, should not be considered to 
encompass the many complexities the CCSS bring to education. 
The Respondents 
The survey (See Appendix B for the ful l  survey) was an online survey that was 
sent to various education professionals via a link in an email (See Appendix A for the full 
email), and it was open from September 2, 2014 through October 3 1 ,  2014. The survey 
consisted of21 questions, six of which were demographic in nature, two of which were 
designed to point out subjects that may not be able to answer the questions to the fullest 
extent possible, and 1 3  questions that were specifically designed to elicit opinions from 
education professionals about the CCSS. There were 53 total respondents, but not all of 
the respondents answered all of the questions. Please see the figures below for detailed 
information about the respondents. Figure 1 is demographic data (including profession 
within the education industry), while Figure 2 shows data with respect to respondents 
who may skew results due to their lack of knowledge or their part in creating the CCSS. 
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The sample from the survey was relatively small, and it appeared that there was 
not a lot of variety with respect to the respondents as most appear to teach at a university 
level and are Caucasian males; however, a future survey with a further reach may acquire 
a wider variety of respondents. 
California 
State of 18 Residence: Ore on 
1 
Asian 
Ethnicity: 1 
Years worked 
in education More than 25 
ears 
10 
What is  your K - 8  
profession in Teacher 
education? 
12 
(Admin. is for Community 
Administrator) College 
Admin. 
0 
*Other 
Education 
Professional 
5 
Colorado 
1 
Texas 
1 
Caucasian 
47 
4 
K - 8  
Admin. 
0 
University 
Teacher 
22 
Michigan 
1 
Washin on 
22 
Latino / 
His anic 
3 
16 
High School 
Teacher 
7 
University 
Admin. 
1 
North 
Carolina 
1 
Wisconsin 
1 
Native 
American 
1 
10 
High School 
Admin. 
0 
Test 
Assessment 
Scorer 
4 
Ohio 
1 
Total 47 
*Other 
1 
Total 52 
Community 
College 
Teacher 
0 
Test 
Assessment 
Admin. 
1 
*The "Other" Education professionals reported as follows: 
College Teacher, Educational Assessment Specialist 
Consultant, College Professor, K - 1 2  Visual Arts Specialist, 
and S ecial Education K - 1 2  
Total 52 
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Questions seven and eight made it possible not to include certain respondents 
based on how involved (or not) the respondents were with respect to the CCSS. 
Have you had any part 
in creating the CCSS 
or have you consulted 
with any entity 
charged with creating 
and implementing the 
CCSS? 
Total 52 
*Of the six who have had a part in creating the CCSS or consulting with 
respect to the CCSS, none, in this researcher's opinion, have worked in 
such a capacity as to not include them. They report their capacities as 
follows: 
--As a foreign language teacher --Working on a workshop for science 
teachers 
--Worked for Smarter Balance uploading lessons to the website 
--Content vetting and scoring leadership 
--Teaching American History Frameworks through Humbolt as guided 
by Dr. Kidwell 
--California State Board trainin 
The respondent who reported not having heard of the CCSS self-identified as a 2 1  - 35 
year old Caucasian female who taught at the university level in Washington State, and 
who had been in this position for one to five years, and she was not included going 
forward in the survey. 
After deleting the respondent who had never heard of the CCSS, and deciding to 
include the six who reported as having worked on the CCSS in some capacity, there were 
52 respondents who answered at least most of the survey questions. Chapter Four will 
discuss the data from the rest of survey. 
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c CHAPTER 4 
SURVEY RESULTS 
The following 1 3  questions from the survey dealt exclusively with the 
respondents' opinions on the Common Core State Standards. Though most of the 
questions were framed in a Likert-type scale, the last question was open-ended, asking 
for any other opinion the respondents would like to discuss. Further, some of the 
respondents did not answer all of the questions, so there are not 52 responses for all of the 
questions. 
The first question in this section rated approval of the CCSS, and 45 respondents 
answered this question: 
Figure 1 - Approval Rating 
c 
<!.) Completely ...c:: C'-· - "' Disapprove <..., -0 0 1;:i 
OJ) -0 Disapprove . .§ � C<l ..... ... r./J Somewhat <ii v 
> 1'l Disapprove 0 ..... ... r./J 
0.. v Somewhat 0.. ;..., C<l 0 Approve � u  
0 s:: 
;;;.... 0 Approve "' E ·.: E t<l 0 Completely � u  
Approve 
0 5 1 0  1 5  20 
The next question related to whether the respondents thought that the CCSS were 
taking education in the right direction, and there were 48 respondents, with 53 responses 
because this question allowed more than one response. 
30 
Yes, and no 
other work is 
necessary 
2 
*Other: 
Yes, but I Yes, but I No, but they No, and we *Other: 
feel they need feel they need can be should stop Please state 
some work a Jot of work improved using the briefly 
ccss 
23 8 5 1 1  4 
--More art, music, etc. 
--1 believe the CCSS is a step forward, but the high stakes testing needs to be de­
emphasized. 
--1 believe that CCSS does nothing to help the lower end students academically, 
I do not believe that CCSS helps students in single parent or no parent families. I 
think that CCSS is like putting a band-aid over a gushing wound. But, I also 
belive that CCSS on paper is brilliant in the intent but I don't believe it will ever 
work due to the way education works in California. 
I believe CCSS are taking us in the right direction but I cannot say whether or 
not CCSS needs refinement. Currently I am VERY PLEASED with common 
core! 
The next question asked about the time frame of implementing the CCSS, and 
there were 48 responses: 
are being 
implemented in a 
reasonable time frame 
1 6  
*Other 
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--1 can't tell 
are not being 
implemented quickly 
enou h 
2 5 
--1 believe the CCSS's implementation pressures instruction which 
overlooks whole-student (personal) attention, and so the pacing of its 
rollout will continue to devalue Jearnin and students' relationshi s to it 
--1 don't know about the timin 
--Not sure 
--No comment 
The next two questions were set up as a matrix due to their complicated nature, 
and there were between 45 and 48 responses. These questions asked the respondents' 
opinions as to whether or not the CCSS would create either college ready or workforce 
ready students with respect to certain abilities: 
3 1  
( 
c 
(_ 
Yes 
1 8  
1 1  1 8  
1 6  8 45 
1 8  1 8  1 2  48 
1 6  20 9 45 
1 7  1 9  1 1  47 
Do ou believe the CCSS will create work orce read hi h school students with res ect to: 
Yes Somewhat No Total Res onses 
1 9  1 9  1 0  48 
I I  1 7  1 9  47 
1 7  2 1  8 46 
1 8  1 7  1 3  48 
1 7  20 9 46 
1 6  20 1 1  4 7  
While the answers between the two questions did not vary a lot, there were enough 
differences between the "college ready" answers and "workforce ready" answers that it 
might be an interesting question for further study. 
The next few questions dealt with opinions regarding how the CCSS will affect 
students, and there were 48 responses: 
Figure 2 - Do you believe the CCSS are attempting 
to create a "one size fits all" educational structure? 
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Iii Yes 
II Somewhat 
liiil No 
c 
c 
No 
Somewhat 
Yes 
0 
Figure 3 - Do you believe the CCSS will allow for: 
5 1 0  1 5  20 
• Individualized Education • Personalized Education 
25 
Although 1 9  respondents (40%) believed that the CCSS were attempting to create a "one 
size fits all" education structure, almost the same amount believed that the CCSS would 
allow for both personalized and individualized education. 
The next two questions asked opinions on previous state standards as opposed to 
the CCSS, and these also created some thought provoking questions: 
Figure 4 - Do you believe the CCSS compare favorably 
with your state's previous standards? 
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Iii Yes 
II Somewhat 
� No 
c 
c 
( 
Figure 5 - Do you believe your state's 
previous standards were: 
Not as good as the CCSS 
About the same as the CCSS 
Better than the CCSS 
0 5 10 15 20 25 
While 2 1  respondents believed their state's standards compared favorably with the CCSS, 
and seven considered their state's standards to be better than the CCSS, 20 also believed 
that their state's standards were not as good as the CCSS, and it seems worth future 
investigation to determine why. 
The next two questions were broader in nature and were asked to get an overall 
feel for what the respondents were thinking in a general way. 
Figure 6 - Do you believe students in the U.S. will benefit more 
with the CCSS than with other standardized methods that have 
been used in the past? 
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11 Yes · 
• Somewhat 
liiilNo 
c Figure 7 - Do you believe that if we educate our children with the 
CCSS it will help the U.S. to compete better globally? 
Iii Yes 
Iii Somewhat 
Iii No 
The last question was open-ended and asked ifthere was anything the respondent 
would like to add. There were 15 responses which are included here verbatim: 
I . I think the main problem with the CSS is that enough time is not afforded teachers to 
figure out how to teach the CSS. 
2. Industrial Education sucks. 
3 .  The US has been globally competitive long prior to standardized testing. The 
introduction of standardized testing has devalued exploration, curiosity, and creative 
use of resources to support both top and bottom students. Current leading countries 
hire teachers form [sic] the top of their class and pay them well, and work to instill a 
sense of shared cultural values around education as a social responsibility and a 
necessary part of being a contributor to society. Students who do not pass tests do not 
get moved on to the next grades: there is a shared family responsibility to emplace the 
conditions and values that will contribute to academic success. Testing will not 
produce what a culture does not support. 
4. The way the questions are asked is such a shift for students. I have never seen 
questions asked that way in college classes or any other work/life related test I have 
had to take. Common Core does not cover science (or history). If we are going to a 
one size for all model, it would be nice to have a set of standards for all subjects and 
not have to rely on other entities (NGSS for science) for other subjects. 
5.  Some teachers feel overwhelmed by CCSS. I love them as I am willing to work hard 
to create my own curriculum. 
6 .  At one point in time, just about everyone was on board. Then the conservative 
backlash kicked in. I'm still a fan of progress, and I believe in science and critical 
reason mg. 
7.  CCSS is the worst thing that has happened to education in the United States since 
start of the Department of Education. 
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8. The concept is good, but it will be unsuccessful if the teachers aren't trained to teach 
the students with this new format. This takes time and the new process of testing is 
worthless ifthe student's don't know how to take these kinds of exams. 
9.  I believe the CCSS are pushing primary students academically beyond their maturity. 
These children need time to wonder, explore, create, laugh, and play. The over­
explanation on math problems concerns me that students will become frustrated and 
quit. The standard(s) of getting students to think outside the box is necessary, but at 
their speed not a dictated push. 
I 0. I believe that we have reached a point in time where the state and school district no 
longer cares to educate students so much as they want to "look good" to the casual 
observer. As long as students are being promoted socially to "try" and prevent them 
from dropping out, as long as the system cares more about fil l ing seats and the money 
students bring in, and as long as the lack of a family unit and support network that 
students often times do not have is ignored, CCSS will never work. Besides, since 
our society has made competition a bad thing, modern students no longer have any 
drive within to be better than everyone else and they give up at the drop of a hat . . .  
ask them to think for/teach themselves, ifthe problem is "too hard", they shutdown. 
That, and all kids apparently have ADD or ADHD nowadays and teachers are 
handcuffed in what they can and cannot do in the classroom. 
1 1 .  Needs to include the arts in all common core discussions and curriculum development 
1 2. I really like the CCSS but feel it's going to take quite a while for teachers and students 
to adjust. In 1 0  years I think it will  be good. Right now the transition is tough. 
1 3. Tried this in the 90's I then NCSB I no back to this again I need work ethics & effort 
by students 
14 .  There needed to be a place for dialog because there are differences and I didn't want 
to say somewhat to a lot of problems. I think we need to go with the flow ... . accept 
and work on doing our best. 
1 5 .  CCSS seems to be a synthesis of thematic teaching and state standards. We need to 
jump in and give it a shot. I fwe can get buy in from educators the final result will be 
improved student outcome. 
The responses to this question seemed to echo the results of the other questions in that 
while there were some people who felt we simply " . . .  need to go with the flow" (from 
response 1 4), most of the respondents seemed to fall heavily on one side or the other with 
regard to whether they were for or against the Standards. 
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CHAPTER S 
SUMMARY AND DISCUSSION 
This short survey was conducted to explore the perceptions of education 
professionals on the Common Core State Standards. Different categories of education 
professionals participated, including K-8 and high school teachers, college and university 
faculty and administrators, and test assessment scorers and administrators. Unfortunately, 
no K-8 or high school administrators participated in the survey. 
The survey was conducted online, and it ran from September 2, 2014 through 
October 3 1 ,  2014.  There were a total of2 1 questions, 1 3  of which were specific to the 
respondents' perceptions about the CCSS. As a purely descriptive study, no conclusions 
were drawn about the responses. For each question, anywhere between 45 and 52 people 
responded, and the one person who had never heard of the CCSS was not included in the 
rest of the results. Most of the respondents identified as Caucasian males who taught at a 
college or university level. 
Summary of the Results 
Questions 9 through 2 1  specifically addressed what the respondents believe about 
the CCSS and will be summarized in order below: 
• Question 9 asked the respondents to rate their approval of the Standards. 2 
respondents completely disapproved, 5 disapproved, 4 somewhat disapproved, 
while 1 0  somewhat approved, 19  approved, and 5 completely approved of the 
CCSS. See Figure I .  
• Question I 0 asked the respondents if they believed the CCSS were taking 
education in the right direction. 2 believed that yes, the CCSS were taking 
education in the right direction and no other work was necessary; 23 said yes, 
but that the CCSS needed some work; 8 said yes, but that the CCSS need a lot 
of work; 5 said no, but they could be improved; 1 1  said no, and we should 
stop using the CCSS; while 4 stated Other. See Table 3. 
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• Question 1 1  asked the respondents if they believed the CCSS was being 
implemented in a reasonable time frame. 1 6  believed the CCSS are being 
implemented in a reasonable time frame, 25 believed the CCSS are being 
implemented too quickly, 2 believed the CCSS are not being implemented 
quickly enough, while 5 stated Other. See Table 4. 
• Questions 1 2  and 1 3  were set up as a matrix and asked the respondents if they 
believed the CCSS will create either college ready or workforce ready high 
school students with respect to analytical ability, creativity, mathematics 
ability, problem solving ability, STEM skills ability, and writing ability. 
While the perceptions were not drastically different between college ready and 
workforce ready, there were a few differences in perception. See table 5. 
• Question 1 4  asked the respondents if they believed the CCSS are attempting 
to create a "one size fits all" educational structure. 1 9  said yes, 1 4  said 
somewhat and 1 5  said no. See Figure 2. 
• Questions 1 5  and 1 6  asked the respondents if they believed the CCSS will 
allow for both individualized education (23 said no, 1 0  said somewhat, 1 5  said 
yes) and personalized education ( 1 9  said no, 1 2  said somewhat, 1 7  said yes). 
See Figure 3. 
• Question 1 7  asked the respondents if they believe the CCSS compare 
favorably with their state's  standards. 2 1  said yes, 1 6  said somewhat, 1 1  said 
no. See Figure 4. 
• Question 1 8  asked the respondents about their state's previous standards. 20 
said their state's previous standards were not as good as the CCSS, 2 1  said 
their state's  previous standards were about the same as the CCSS, and 7 said 
their state's previous standards were better than the CCSS. See Figure 5. 
• Question 1 9  asked the respondents if they believed students in the U.S. will 
benefit more with the CCSS than with other standardized methods that have 
been used in the past. 1 8  said yes, 1 4  said somewhat, 1 6  said no. See Figure 6. 
• Question 20 asked the respondents if they believed that educating our children 
using the CCSS will help the U.S. to compete better globally. 1 8  said yes, 12  
said somewhat, 1 8  said no. See Figure 7. 
• The last question was open ended and asked the respondents if they had 
anything to add. 1 5  people responded to this question. Please see pages 34 
and 35 for the details as the responses were quite varied. 
With anywhere between 45 and 52 responses for each question, it seemed that a larger 
sample might have created a better picture of the perceptions toward the CCSS, but these 
preliminary findings seemed to be an interesting beginning. 
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Discussion 
This survey was conducted at a time when full implementation of the CCSS was 
just coming to fruition for many states: Most states adopted the standards in 20 I 0 and 
began incremental implementation, but for some states implementation was not yet 
complete (Academic Benchmarks). The beliefs the respondents hold about the CCSS as 
reported by this survey seem to point to a fairly even split between those who want the 
standards and those who do not, and this split seems to be confirmed by a Gallup Poll that 
was conducted from August 1 1 , 2014 through September 7, 2014 with 854 public K-12  
school teachers (Saad, 201 4).  At the time this survey was started, this researcher was not 
yet aware of the Gallup Poll. 
According to the Gallup Poll, teachers' impressions about the Common Core are 
close to even, with 4 1  % holding positive impressions and 44% holding negative 
impressions (Saad, 201 4). Comparing the Gallup Poll to this survey we see that 75% of 
respondents approve of the Standards, while 25% do not. The difference may be because 
the Gallup Poll surveyed only K-12 teachers, while this survey includes other education 
professionals, and this survey did not ask about whether the CCSS had been fully 
implemented in the respondents' states. The Gallup Poll shows that 6 1  % have positive 
impressions in states where the CCSS have been fully implemented, whereas only 37% 
hold positive impressions in states where the CCSS have been partially or not yet 
implemented (Saad, 201 4), which seems more in line with what this researcher found. 
For the question relating to time frame of implementation, 25 people (52%) 
believed that the CCSS are being implemented too quickly, while 1 6  (33%) thought the 
time frame was reasonable. The Gallup Poll indicates that " 1 4% say it is being 
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implemented poorly" (Saad, 2014), but because it does not define the parameters of 
implementation, it is difficult to say what the respondents considered in terms of the 
different aspects of implementation such as time frame or teacher training. It seems that 
the time frame of implementation is an impo1tant aspect of any kind of reform, so it was 
important for this researcher to find out what people think about the time frame of the 
implementation of the CCSS. 
One of the more curious results for this researcher came when considering the 
answers to the questions about "one size fits all" education and individualized and 
personalized education. While the majority (39%) thought that the CCSS are attempting 
to create a "one size fits all" educational structure, 3 1  % thought the CCSS will allow for 
individualized education, and 35% thought the CCSS will allow for personalized 
education. There were more people who believed the CCSS will not allow for 
individualized education (48%) or personalized education (39%), but it still seems odd 
that so many people believe that it will, especially considering how many believe the 
CCSS are attempting to create a "one size fits all" education. 
Another thought provoking result appeared when comparing the two questions 
about the respondents' state's standards: On one hand 22% of the respondents believe 
that the CCSS do not compare favorably with their state's previous standards, but on the 
other hand only 1 4% believe their state's previous standards were better than the CCSS, 
while 33% believe their states standards only somewhat compare favorably to the CCSS, 
and 43% consider their state's standards to be about the same as the CCSS. 
Some of the most interesting responses come from the last question of the survey, 
which asked if the respondents had anything they would like to add. Response 3 reads: 
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The US has been globally competitive long prior to standardized testing. The 
introduction of standardized testing has devalued exploration, curiosity, and 
creative use of resources to support both top and bottom students. Current leading 
countries hire teachers form [sic] the top of their class and pay them well, and 
work to instill a sense of shared cultural values around education as a social 
responsibility and a necessary part of being a contributor to society. Students who 
do not pass tests do not get moved on to the next grades: there is a shared family 
responsibility to emplace the conditions and values that will contribute to 
academic success. Testing will not produce what a culture does not support. 
While all the open-ended responses were noteworthy, this response (response 3) seems 
the most interesting in l ight of the question about whether the CCSS will produce 
students that will help the U.S. to compete better globally. 37% think that using the CCSS 
will help the U.S. to compete better globally, while 25% think the CCSS will only 
somewhat help, and 37% do not believe it will help at all. 
It is likely that further research into these questions will yield better answers, not 
just for the sake of research, but for the sake of U.S. education. As well, a more in depth 
study than either this one or the Gallup Poll could possibly produce results that would be 
worthy of acting upon. In  the meantime, this small survey seems like a good place to start 
if and when further research commences. 
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Recommendations 
This sho11 study was a start in the quest to find out the perceptions of education 
professionals on the CCSS, but there is far more work that can be done. It is imp011ant to 
find out what people think about the CCSS because the education of our chi ldren is of 
paramount importance to our society as a whole, and without a full and encompassing 
conversation about how to wholly educate our future generations, we are not likely to 
come to an accord about how education needs to take place. It seems obvious that our 
education system is flailing, and the CCSS is an attempt to fix it; however, is such all­
encompassing education reform a good answer? 
Considering that the proponents and opponents of the CCSS appear to be evenly 
split in their opinions, it seems that it would be a good idea to take a step back and 
attempt to come to some sort of consensus as to what aspects of the CCSS could actually 
be useful going forward and to be honest about those aspects that are not truly conducive 
to a mass public education system. This researcher is of the opinion that people in both 
the upper and lower ends of the learning spectrum are entitled to the same quality of 
attention that the majority of learners in the middle receive, but the CCSS do not seem to 
be conducive to allowing for those outliers. Furthermore, even though the CCSS claims 
to "equalize" education, that has yet to be proven, and it seems more important to figure 
out what the CCSS (or any incarnations thereof) can actually do for our educational 
system as a whole before embracing as of yet far-reaching ramifications. 
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c APPENDIX A 
Contact email to possible survey respondents: 
Dear Education Professional: 
My name is Katina Henderson, and I am a Master's candidate at Central Washington 
University in Ellensburg, WA. I am currently working on my Capstone Project for which 
I am conducting a survey on the opinions of education professionals with respect to the 
Common Core State Standards. It is a short survey that should take approximately 1 0  
minutes, and I would very much appreciate your participation. The purpose of the survey 
is to learn what education professionals believe about the Common Core State Standards 
and how they will affect graduating high school students. 
The link to the survey is pasted below. Please feel free to pass it on to other education 
professionals you feel would be interested. The survey will be open until mid-October, 
20 1 4, and should you like a copy of the project, you can email your request to 
commoncoresurvey@yahoo.com, which wi 11 be available until the end of 20 1 5 .  
I f  you do not wish to participate, I would appreciate it very much if you would pass this 
email on to others who might be interested. 
Thank you for your time. 
Sincerely, 
Katina Henderson 
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( APPENDIX B 
Survey Instrument: 
Opinions on the Common Core 
This is a survey on the opinions of education professionals with respect to the Common 
Core State Standards. It is a short survey that should take approximately 1 0  minutes, 
and your participation would be very much appreciated. The purpose of the survey is to 
learn what education professionals believe about the Common Core State Standards 
and how they will affect graduating high school students. If you do not wish to 
participate, or if you have reached this survey in error, please leave the survey by 
closing the page. 
No personally identifying information will be collected with this survey, and reasonable 
and appropriate safeguards have been used in the creation of the survey to maximize 
the confidentiality and security of your responses; however, when using information 
technology, it is never possible to guarantee complete privacy, so please make sure to 
clear the history and close your browser after the survey in order to protect your privacy 
as much as possible. 
Should you wish to obtain a copy of the results of the survey, please email a request to 
commoncoresurvey@yahoo.com . Requested results will be available until December 
3 1 st, 201 5. Thank you for your participation! 
What is your state of residence? 
0 Alabama 
0 Alaska 
0 Arizona 
0 Arkansas 
0 California 
0 Colorado 
0 Connecticut 
0 Delaware 
0 Florida 
0 Georgia 
0 Hawaii 
0 Idaho 
0 Illinois 
0 Indiana 
0 Iowa 
0 Kansas 
0 Kentucky 
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0 Louisiana 
0 Maine 
0 Maryland 
0 Massachusetts 
0 Michigan 
0 Minnesota 
0 Mississippi 
0 Missouri 
0 Montana 
0 Nebraska 
0 Nevada 
0 New Hampshire 
0 New Jersey 
0 New Mexico 
0 New York 
0 North Carolina 
0 North Dakota 
0 Ohio 
0 Oklahoma 
0 Oregon 
0 Pennsylvania 
0 Rhode Island 
0 South Carolina 
0 South Dakota 
0 Tennessee 
0 Texas 
0 Utah 
0 Vermont 
0 Virginia 
0 Washington 
0 West Virginia 
0 Wisconsin 
0 Wyoming 
What is your age group? 
0 2 1 -35 
0 36 - 50 
0 5 1  - 65 
0 Over 65 
What is your gender? 
0 Male 
0 Female 
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Would you describe yourself as: 
0 African American 
0 Asian 
0 Caucasian I White 
0 Latino I Hispanic 
0 Native American I American Indian 
0 Pacific Islander 
0 Mixed Ethnicity 
0 Other (please state) ---------
Have you heard of the Common Core State Standards? 
0 Yes 
0 No 
Have you had any part in creating the Common Core State Standards or have you 
consulted with any entity charged with creating and implementing the Common Core 
State Standards? 
0 Yes - If so, in what capacity?---------
0 No 
Are you . . . .  
0 A K - 8 teacher? 
0 A K - 8 school administrator? 
0 A high school teacher? 
O A high school administrator? 
0 A community college teacher? 
O A community college administrator? 
0 A university teacher? 
0 A university administrator? 
0 A test assessment scorer? 
0 A test assessment administrator? 
0 Other education professional?---------
How many years have you been working in education? 
O 1 to 5 years 
0 5 to 1 0  years 
0 1 0 to 1 5 years 
0 1 5  to 20 years 
0 20 to 25 years 
0 More than 25 years 
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How would you rate your approval of the Common Core State Standards? 
Do you believe the Common Core State Standards (CCSS) are taking education In the 
right direction? Please check all that apply. 
D I believe the CCSS are taking education in the right direction and no other work is 
necessary. 
D I believe the CCSS are taking education in the right direction but feel they need 
some work. 
D I believe the CCSS are taking education in the right direction but feel they need a lot 
of work. 
D I believe education is headed in the wrong direction with the CCSS as they are but 
that they can be improved. 
D I believe education is headed in the wrong direction completely, and we should stop 
using the CCSS. 
D Other: Please state briefly ________ _ 
Do you believe the implementation of the CCSS is on track with respect to time frame? 
0 I believe the CCSS are being implemented in a reasonable time frame. 
0 I believe the CCSS are being implemented too quickly. 
0 I believe the CCSS are not being implemented q uickly enough. 
0 Other: Please state briefly---------
Do you believe the CCSS will create college ready high school graduates with respect 
to: 
Writing abil ity 
Mathematics ability 
STEM skills ability 
Problem solving 
ability 
Creativity 
Analytical abil ity 
¥es Somewnat N!o 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
0 0 0 
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Do you believe the CCSS will create workforce ready high school graduates with respect 
to: 
I )!';es Somewnat No 
Writing ability 0 0 0 
Mathematics ability 0 0 0 
STEM skills ability 0 0 0 
Problem solving 0 0 0 ability 
Creativity 0 0 0 
Analytical ability 0 0 0 
Do you believe the CCSS are attempting to create a "one size fits all" education 
structure? 
0 Yes 
0 Somewhat 
0 No 
Do you believe the CCSS will allow for personalized education? 
0 Yes 
O Somewhat 
0 No 
Do you believe the CCSS will allow for individualized education? 
0 Yes 
0 Somewhat 
0 No 
Do you believe the CCSS compare favorably with your state's previous standards? 
0 Yes 
0 Somewhat 
0 No 
Do you believe your state's previous standards were: 
O Better than the CCSS 
0 About the same as the CCSS 
0 Not as good as the CCSS 
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Do you believe students in the United States will benefit more with the CCSS than with 
other standardized methods that have been used in the past? 
O Yes 
O Somewhat 
0 No 
Do you believe that if we educate our chi ldren with the CCSS it will help the U.S.  
compete better globally? 
O Yes 
0 Somewhat 
0 No 
Do you have anything you'd like to add? (Maximum of 2,000 characters) 
End of Survey Thank You: 
Thank you for taking this survey on your opinion of the Common Core State Standards. 
Your opinion is very valuable, and your time is very much appreciated. If you would like 
an emailed copy of the paper that includes the results of the survey, please email 
commoncoresurvey@yahoo.com. This email address will be kept open for requests 
through the end of 2 0 1 5 .  Thank you again for your time and opinion. 
No personally identifying information was collected with this survey, and reasonable and 
appropriate safeguards have been used in the creation of the survey to maximize the 
confidentiality and security of your responses; however, when using information 
technology, it is never possible to guarantee complete privacy, so please make sure to 
clear the history and close your browser after the survey in order to protect your privacy 
as much as possible. 
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General Opinions: 
Approval Rating of CCSS 
Completely Approve 5 
Approve 19 
Somewhat Approve 10 
Somewhat Disapprove 4 
Disapprove 5 
Completely Disapprove 2 
Are the CCSS taking education 
in the right direction? 
Yes, and no other work 
is necessary 
2 
Yes, but they need some 
23 
work 
Yes, but they need a lot 
8 
of work 
No, but they can be 
5 improved 
No, and we should stop 11 
using the CCSS 
Other 4 
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Questions brought out by survey resu lts . . .  
Yes Somewhat No 
Analytical ability 18 21 9 
Creativity 11 17 18 
Mathematics ability 16 21 8 
Problem solving ability 18 18 12 
STEM skills ability 16 20 9 
Writing ability 17 19 11 
Yes Somewhat No 
Analytical ability 19 19 10 
Creativity 11 17 19 
Mathematics ability 17 21 8 
Problem solving ability 18 17 13 
STEM skills ability 17 20 9 
Writing ability 16 20 11 
Question: 
Why is there so little difference in perception 
between college ready and workforce ready? 
Is the perception that the CCSS will prepare 
high school seniors equally for either college or 
the workforce? 
Do you believe the CCSS are attempting to 
create a "one size fits all" educational structure? 
Yes 19 
Somewhat 14 
No 15 
Do you believe the CCSS will allow for 
individualized education? 
Yes 15 
Somewhat 10 
No 23 
Do you believe the CCSS will allow for 
personalized education? 
Yes 17 
Somewhat 12 
No 19 
Question: 
15 do not believe the CCSS will create "one size 
fits all" education, and correspondingly, 15 
believe the CCSS will allow for individualized 
education. Why do 17 believe the CCSS will 
allow for personalized education? More study? 
Do you believe the CCSS compare favorably with 
your state's previous standards? 
Yes 21 
Somewhat 16 
No 11 
Do you believe your state's previous standards 
were: 
. 
Better than the CCSS 7 
About the same as the CCSS 21 
Not as good as the CCSS 20 
Questions: 
7 people believe their state's previous standards 
were better than the CCSS. Why, then, do n 
believe the CCSS do not compare favorably with 
their state's previous standards? 
21 people believe their state's previous 
standards were about the same as the CCSS, so 
why do only 16 believe the CCSS compare 
somewhat favorably with their state's previous 
standards? 
20 people believe their state's previous 
standards were not as good as the CCSS, but 21 
believe the CCSS compare favorably with their 
state's previous standards. Is there correlation? 
